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Abstract:
Against the strategic backdrop of building a culturally strong nation, art education in local universities bears 
the historical responsibility of innovatively transforming and creatively developing regional cultures. As a 
primary platform for "nurturing individuals through aesthetics," this field remains largely focused on techni-
cal skill training, offering limited enhancement in students’ aesthetic and humanistic literacy. The cultivation 
of moral character and social responsibility is often underemphasized, resulting in a weak and unsustainable 
internal motivation among students for the inheritance and innovation of regional culture. The root causes 
of these issues lie in the insufficient alignment between the training of art professionals and social needs, the 
inefficiency of emotional development mechanisms, and the lack of pathways for translating values into re-
sponsibility.
Drawing on embodied cognition and field theory, this paper constructs a "character–responsibility" value 
transformation model and proposes an integrative approach based on school-local resource sharing, inter-
disciplinary curriculum co-development, and a dual-evaluation empowerment system. This framework offers 
both theoretical and practical insights into addressing the challenge of collaborative education between local 
university art programs and societal aesthetic initiatives.
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Since the 18th National Congress of the Communist Party of China, aesthetic education in schools has re-
ceived increasing attention. In 2019, the Ministry of Education issued Opinions on Effectively Strengthening 
Aesthetic Education in Colleges and Universities in the New Era, which called for cultivating social service 
awareness and enhancing social service capabilities among aesthetic education faculty and students. The 2023 
Notice on the Comprehensive Implementation of Aesthetic Education Immersion in Schools further empha-
sized the importance of tapping into local culture and mobilizing public cultural service projects and various 
social resources to support school-based aesthetic education and practical activities. These policies provide 
new opportunities and developmental space for the integration of aesthetic education in local colleges and 
broader societal aesthetic initiatives. However, the "last mile" in aesthetic education planning at local uni-
versities remains underdeveloped. While students may acquire skills and emotional sensitivity for perceiving 
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and creating beauty, they often lack the willingness and courage to identify and solve real-world problems. 
Moreover, many institutions have yet to establish effective bridges that link aesthetic cultivation with the de-
velopment of social responsibility.

1. Literature Review and Problem Statement

In the context of the new era, university art education, as the core carrier of aesthetic education in higher 
education, aims to guide students in developing proper aesthetic values, cultivating noble moral character,[1] 
and fostering inner beauty through the acquisition of professional skills. Ultimately, students are expected 
to actively and continuously undertake the responsibility of using their expertise to preserve and innovate 
regional culture, meet social aesthetic needs, contribute cultural solutions to grassroots governance, and pro-
mote harmonious societal coexistence.

Societal aesthetic education, on the other hand, seeks to enhance public literacy, improve quality of life, and 
build a public culture conducive to holistic human development.[2] Institutions involved in this effort include 
galleries, museums, community centers, and cultural venues in towns and rural areas. While school-based 
and societal aesthetic education differ in objectives, content, and form, their potential for resource sharing 
and collaborative educational efforts has attracted sustained academic interest. The main themes are outlined 
below:

1.1 Literature Review

Shift Toward Core Competency-Oriented Aesthetic Education in Universities.The inclusion of humanistic 
literacy and a sense of responsibility as key elements of students’ core competencies has prompted scholars to 
explore how universities can move beyond skill transmission to foster talents capable of bearing the mission 
of cultural preservation and innovation. Research in this area has addressed values, implementation pathways, 
and strategic methodologies.

First, under the "fostering virtue through education" philosophy, aesthetic education in the new era should 
highlight moral development ("virtue") and the nurturing of individuality and character ("education").[3] Aes-
thetic education in universities is a form of humanistic education grounded in aesthetic experience,[4] which 
must prioritize the inheritance and development of Chinese traditional culture, revolutionary red culture, and 
advanced socialist culture.[5] This approach shifts aesthetic education from a Sino-Western hybrid model 
toward one that emphasizes the Chinese aesthetic spirit.[6] Second, in accordance with the principles of aes-
thetic education, the developmental needs of university students, and current societal trends,[7] aesthetic edu-
cation should be guided by value ethics, cultivating a system of diversified aesthetic cognition and embedding 
aesthetic practice into everyday campus life.[8] Finally, integrating curriculum development, cultural product 
design, and cross-platform innovation is essential.[9] This includes incorporating Chinese traditional culture 
into course content and inviting external artists and intangible cultural heritage inheritors to participate in 
teaching.[10] These strategies aim to position aesthetic education as a bridge between personal values and 
social responsibility, translating aesthetic ideals into tangible, engaging, and innovative forms that enhance 
students' cultural awareness and sense of civic duty.
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 Collaborative Education Paradigms under the “Grand Aesthetic Education” Perspective.As a crucial site 
for translating academic and aesthetic advantages into public aesthetic education, universities must establish 
a “collaborative education” mechanism. This requires interdisciplinary thinking and a departure from disci-
pline-centered knowledge frameworks in favor of a holistic educational model that integrates emotional and 
rational development.[11] Aesthetic education practice, informed by embodied immersion, involves deep 
interaction between the body and its environment, embedding aesthetic experience into all aspects of disci-
plinary teaching.[12] By identifying aesthetic elements, redesigning activity formats, and elevating aesthetic 
goals, interdisciplinary aesthetic education becomes attainable.[13] While universities possess rich aesthetic 
resources, transforming these into a powerful force for public aesthetic development necessitates innovative 
mechanisms.[14] Some scholars advocate for a "project-based" learning model and an "art education plus" 
approach,[15] which facilitates collaboration among universities, research institutes, and government entities.
[16] This model forms a responsive, technically supported, and supply-optimized ecosystem of co-educa-
tion.[17] Through institutional collaboration, joint curriculum development, resource sharing, and faculty 
integration,[18] this embedded development not only addresses the contextual and systemic limitations of 
school-based and societal aesthetic education but also lays the foundation for a comprehensive value system.
[19] However, current collaborative models often rely on superficial resource aggregation and fail to resolve 
deeper tensions, such as reconciling professional academic standards with public aesthetic preferences, or 
balancing cultural seriousness with the entertainment aspects of societal aesthetic education. Addressing these 
challenges demands a more grounded operational framework and an expanded vision of aesthetic education.

Expanding the Public Function of Aesthetic Education. Aesthetic education serves not only to improve indi-
vidual cultivation but also as a means of fostering public reason and resolving cultural conflicts. In China, so-
cietal aesthetic education demonstrates its role in enhancing public aesthetic and cultural literacy, while also 
nurturing collective consciousness, public culture, and cultural innovation.[2] Therefore, it is imperative that 
universities channel their intellectual and creative resources into public service.[20] Art institutions, in par-
ticular, should take on the mission of promoting and serving the aesthetics of society. Recent research reveals 
two key shifts in art education within universities and a two-way interaction mechanism:First, the aesthetic 
discourse has become more top-down, allowing aesthetic values to inform decisions related to urban renewal 
and grassroots governance.[21] Universities play a pivotal role by leveraging their academic research, public 
education capacity, and insights into audience behavior, thereby aligning academic knowledge with societal 
needs.

Second, aesthetic education is increasingly moving toward grassroots practice. Through community-based 
programs and rural aesthetic initiatives, the mission of "nurturing through aesthetics" is extended to issues 
like improving living environments and bridging intergenerational gaps.[22]

For example, Sichuan Fine Arts Institute’s “China Community Aesthetic Education Action Plan” explores 
urban quality improvement and serves as a model of collaborative education.[23] Community-based practices 
such as social therapy, environmental micro-renewal, and public art projects should be grounded in empa-
thetic design approaches[24], which can help shift the focus of university aesthetic education toward public 
cultural construction and the shaping of collective values.
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1.2 Problem Statement

Current research generally agrees that aesthetic education (mei yu) in Chinese universities requires a val-
ue-oriented transformation. Specifically, it must leverage the role of social aesthetic education to deepen the 
theoretical and practical foundations of "educating through culture and cultivating through aesthetics," while 
emphasizing the public and social functions of higher education aesthetics. However, despite this consensus, 
key disagreements and limitations remain. Chief among them is the lack of a clearly defined mechanism for 
transforming moral sentiment into a sense of social responsibility. Existing goals of aesthetic education either 
focus excessively on awakening individual emotional and aesthetic experiences or stress external adaptation 
to social environments, without addressing how these values are meaningfully internalized and transformed.

In many regional universities, aesthetic education practices remain superficial, primarily centered on the 
accumulation of physical resources while neglecting the long-term cultivation of students' sense of social re-
sponsibility. Few institutions have formulated feasible, long-term development plans or implementation paths 
that support aesthetic education with lasting social impact. As a result, many university-society collaborations 
are merely symbolic, making it difficult to measure the effectiveness of aesthetic education in fostering stu-
dents’ aesthetic sensibility and civic engagement.

Addressing this gap requires an integrated framework that designs regulatory mechanisms to resolve val-
ue conflicts during resource integration, employs embodied practices to bridge the gap between emotional 
awareness and social responsibility, and reconstructs shared mechanisms within spatial and discursive nar-
ratives. In doing so, the study seeks to respond directly to theoretical debates and operationalize the ideal of 
"collaborative education" from conceptual consensus to practical realization.

This study adopts a multi-method triangulation strategy, systematically integrating four core methodologies. 
First, document analysis provides an in-depth review of national policy documents and authoritative literature 
on aesthetic education, thereby constructing a three-dimensional analytical framework of “embodied cogni-
tion – field capital – institutional negotiation.” This framework informs case selection and interview design. 
Second, case analysis focuses on three typical initiatives—Shaoxing University (embodied practice), Tonglu 
Art Season (multi-stakeholder collaboration), and Hubei Institute of Fine Arts (institutional innovation)—
to identify the common mechanisms and field-level power adjustments involved in the transformation from 
emotion to responsibility. Third, semi-structured interviews with key participants reveal deep-rooted tensions 
such as the clash between professional standards and public aesthetics or conflicts in resource allocation, clar-
ifying the logic behind collaboration barriers. Fourth, ethnographic fieldwork within university-community 
partnership projects combines behavioral coding and discourse analysis to dynamically trace the embodied 
trajectory from physical practice to responsible action, complementing and cross-validating interview find-
ings.
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2. Theoretical Framework

2.1  Embodied Practice: Value Transformation from Emotional Engagement to 
Responsible Action

The ethical function of aesthetic education transcends individual aesthetic experiences by fostering emo-
tional resonance that leads to public value alignment and, ultimately, social responsibility. This proposition 
suggests that aesthetic education should not be limited to personal appreciation of beauty but should instead 
be situated within a broader societal context. The underlying logic of this transformation can be effectively 
explained through embodied cognition theory, which posits that the brain, body, and lived experiences—
particularly emotional experiences—interact dynamically to shape thought and meaning [25]. In the context 
of aesthetic education, embodied practice enhances emotional engagement and inspires a deeper concern for 
society, marking a shift from the passive acquisition of aesthetic knowledge to an integrative process linking 
emotion, body, and responsibility.

Embodied practice entails three critical stages of transformation: (1)From Emotional Resonance to Bodily 
Action: The activation of multimodal perception during aesthetic practices allows emotional responses to be 
transformed into cognitive restructuring through physical experience.[26] While students may gain aesthetic 
knowledge in the classroom, they often struggle to translate cultural appreciation into a sense of social re-
sponsibility. Embodied cognition offers a way to trace the links between bodily action, emotional experience, 
and internalized responsibility. Contextualized aesthetic projects allow students to experience and act within 
real-life settings, igniting their social commitment. (2) From Physical Experience to Internalized Responsi-
bility: Cognition emerges from the interaction between the body and environment. Thus, the development 
of a sense of responsibility must be built gradually through embodied and contextual experiences. The body 
becomes both the site and medium for producing responsibility, integrating physical engagement with emo-
tional memory and shaping future behaviors and attitudes. This process constructs a multidimensional un-
derstanding of accountability through embodied cognition. (3) From Passive Bystander to Active Agent of 
Responsibility: Perception lays the foundation for understanding; understanding informs action; and action 
reflects responsibility. For instance, in a project at Shaoxing University, faculty and students from the Design 
Department utilized the historic residence of Cai Yuanpei (the Jimin Library) as an off-campus aesthetic edu-
cation platform. Dressed in Republican-era attire, students engaged with red culture artifacts through sensory 
channels—sight, sound, and touch—during their visits to the homes of Cai Yuanpei and Zhou Enlai. This 
perception phase was followed by cognitive reflection, where students deepened their understanding through 
historical review, role-playing, and critical thinking, developing aesthetic judgments grounded in national 
identity and cultivating a sense of patriotic responsibility. In the action phase, aesthetic education moved 
beyond passive appreciation to social engagement, such as serving the elderly in the community or facilitat-
ing rural education projects. To transform students from consumers of culture into producers and carriers of 
cultural meaning, the "embodied presence" of the body is essential. This presence serves as the critical link in 
completing the transformation from emotional resonance to social responsibility.
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Figure 1.  Model of Aesthetic Education Value Transformation

2.2  Field Interaction: Power Negotiation and Pathway Construction in Multi-Actor 
Collaborative Aesthetic Education

The underlying challenge of collaborative aesthetic education lies in the competing definitions and contest-
ed ownership of cultural capital among diverse actors. Pierre Bourdieu’s field theory reveals that social spac-
es are structured through the dynamic interplay of cultural, social, and economic capital. Within the aesthetic 
education field, universities possess cultural capital through their academic discourse, urban and rural com-
munities hold social capital rooted in localized knowledge, and cultural institutions control access to econom-
ic capital. In such a multi-actor context, aesthetic education requires students to develop empathy through 
emotionally resonant moral engagement, cultivate genuine moral awareness in interpersonal interactions, and, 
through embodied practice in moral scenarios, activate a transpositional "empathic mechanism" that drives 
ethical behavior.[28]

However, the unbalanced distribution of capital often triggers competition for resource control, undermin-
ing collaborative efforts. To transcend superficial resource integration, a three-dimensional balancing mecha-
nism must be established: First, a co-decision system should be developed to reconcile professional standards 
with public needs through shared aesthetic criteria. Second, resource allocation tools must be introduced, 
with quantitative metrics based on demand prioritization, resource scarcity, and sustainability, to resolve 
contradictions stemming from overlapping claims. Third, drawing on Jürgen Habermas’s theory of communi-
cative rationality, institutionalized rules must be employed to safeguard the rights and interests of all parties, 
thereby preventing the commodification of cultural initiatives. The construction of pathways for multi-actor 
collaboration in aesthetic education can proceed along the following dimensions: (1)Emotional Connection 
through Symbolic Reconstruction. Unearthing and recontextualizing local cultural symbols serves as a pro-
cess of reassembling symbolic capital within the field. By imbuing traditional symbols with renewed aesthet-
ic significance, a balanced aesthetic environment—both universally resonant and locally distinctive—can be 
created, thereby reshaping the field's capital equilibrium.[29] (2)Value Consensus through Critical Aesthetic 
Practice. Critical aesthetic education empowers students to interrogate societal issues through artistic cre-
ation, fostering their critical aesthetic sensibilities and capacity for responsible action. Yet one must "be there" 
to "think"—all being-in-the-world is grounded in our embodied presence (sind).[30] (3) Platform-Based 
Collaboration to Facilitate Coordinated Action. In aesthetic education projects, attention must be paid to the 
interactions and interdependence among actors. This emphasis on intersubjectivity unveils the internal logic 
of collaborative education. The China·Tonglu Landscape Art Season offers a paradigmatic case: by building 
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a collaborative platform encompassing government, universities, communities, and enterprises—supported 
by institutional frameworks and digital technologies—it provides an innovative model of coordinated action. 
Its key features include: embodied practice that forges a cultural community (e.g., through interactive instal-
lations created in rural fields to connect intergenerational memories), and critical dialogue that helps establish 
shared values and procedural rules through iterative discussions. This platform-based collaborative mecha-
nism transcends spatial and temporal limitations, transforming university aesthetic education from short-term 
activities into enduring social engagement.

Figure 2. Model of Multi-Actor Collaborative Adjustment Mechanism

2.3 Mechanism Integration: Rational Communication within an "Aesthetic Education 
Community"

Jürgen Habermas posits that effective communication must occur under an “ideal speech situation,” where-
in consensus is reached through adherence to three key principles: truth (correspondence to facts), legitimacy 
(procedural correctness), and comprehensibility (clarity of expression). In the construction of an “aesthetic 
education community,” this theory calls for equitable dialogue between universities and societal actors, mu-
tual respect for diverse values, and the resolution of tensions between cultural inheritance and innovation 
through deliberative negotiation. This marks a shift from one-way pedagogical transmission to a co-construct-
ed, dialogic model of education.

The integration of mechanisms is essential to ensuring the sustainable operation and value realization of 
this community. It involves not only a transformation in the modes of knowledge production, but also im-
provements in the structure of rights and interests distribution, as well as innovations in intergenerational cul-
tural transmission. Ultimately, institutionalizing communicative rationality enables effective interaction and 
collaboration among multiple stakeholders.

To achieve this, several practical strategies may be adopted:

First, establish interdisciplinary translation teams to bridge the symbolic gap between academic discourse 
and vernacular knowledge. These teams can facilitate mutual translation between local knowledge and the 
language of contemporary art, thereby enhancing public comprehension and acceptance of community-based 
art initiatives.

Second, safeguard the legal rights and interests of all stakeholders. Given the varying goals and capacities 
of different participants in aesthetic education, institutional documents should clearly delineate responsibili-
ties and rights. Within the institutionalization of communicative rationality, truth is reflected in the respect for 
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local residents’ knowledge and aesthetic preferences. Since not all objects can engage with people in mean-
ingful ways, human understanding of the world is inherently limited.[31] Legitimacy is ensured through legal 
agreements that protect the participation rights of villagers in art projects, thereby fostering trust and a sense 
of belonging. Comprehensibility requires translating professional terminology into accessible language—for 
example, museums may install interactive and experiential exhibits to promote embodied aesthetic experienc-
es and foster dynamic engagement between visitors and artworks.[32]

The practices of the Hubei Institute of Fine Arts vividly exemplify the application of communicative ratio-
nality. On the truth dimension, the institute conducted in-depth fieldwork to understand local needs regarding 
intangible cultural heritage (ICH), grounding artistic creation in regional culture. On legitimacy, formal coop-
eration agreements were signed with local governments, clearly defining responsibilities and securing com-
munity involvement. On comprehensibility, professional terms were translated into local dialects, and visual 
tools were employed to present artistic concepts, thereby reducing communication barriers.

This case demonstrates the practical viability of communicative rationality theory in collaborative aesthetic 
education, and also highlights its capacity to promote the sustainable development of public art projects.

Figure 3. Rational Communication Model of the Aesthetic Education Community

3.Strategic Proposals

The essence of collaborative education between social aesthetic education and local universities’ art pro-
grams lies in the progressive cultivation of students’ sense of social responsibility. The proposed strategies 
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emphasize a phased goal-setting framework and competency progression, aimed at constructing a compre-
hensive educational chain that spans from cognition to practice, and from individual development to social 
engagement. At its core, this model translates social responsibility into actionable frameworks, enabling 
students to transform from passive cultural recipients into active agents of social innovation through iterative 
practice and reflection.

(1) Establishing a Symbiotic “University-Community” Aesthetic Education Resource-Sharing Platform

A solid foundation for collaboration lies in the integration of mechanisms. Leveraging the complementary 
strengths of academic resources from universities and localized cultural resources, a triadic platform—com-
prising talent pools, resource repositories, and project databases—should be developed. This resource inte-
gration not only addresses the shortage of cultural transmission talent in local communities but also enriches 
university art education with authentic, localized content. Under the framework of collaborative aesthetic and 
professional education, such a platform becomes more than just a physical space—it serves as a dynamic field 
for cultural inheritance and innovation. For example, the Beijing Dance Academy has established a collabo-
rative mechanism between local art schools and municipal cultural institutions under the “Educating Through 
Culture” initiative. Within this system, museums are responsible for platform construction, universities for 
translating artistic resources into educational content, and art organizations for providing public aesthetic ed-
ucation materials. Students engage in hands-on aesthetic education practices. Clear delineation of responsibil-
ities and fair distribution of benefits ensure mutually beneficial collaboration. This platform enables academic 
and local resources to form a dynamic cultural ecosystem, which not only supports the preservation and 
evolution of regional cultures but also provides universities with rich teaching content and practical cases. 
Furthermore, the introduction of a “cultural mentor” system strengthens the position of local culture in higher 
education, allowing students to engage with more authentic and diverse cultural backgrounds during their 
studies.

(2) Designing an Interdisciplinary Co-Creation Model for Social Aesthetic Education Curricula

Students should be guided to apply theoretical knowledge within real-world social contexts. This instruc-
tional model features three key characteristics: First, it promotes the organic integration of multiple dis-
ciplines, breaking traditional disciplinary boundaries; second, it emphasizes the development of practical 
application skills, encouraging students to deepen their understanding through problem-solving; third, it 
establishes a “practice–reflection–improvement” feedback loop to support spiral learning. Shanghai Academy 
of Fine Arts, for instance, has developed a series of practice-oriented courses by integrating resources from 
arts management, sociology, and communication studies. Its distinguishing features include: (1) the estab-
lishment of a university–community linkage mechanism in collaboration with museums, galleries, and local 
communities; (2) action-based courses that engage students as planners, organizers, and implementers of real 
cultural projects; and (3) a diversified evaluation system that incorporates public participation and cultural 
impact as assessment criteria. Through their deep involvement in community-based cultural development and 
artistic communication, students gain firsthand experience with the complexities of cultural inheritance and 
innovation, cultivating both cultural sensitivity and practical wisdom. This co-creation model not only signifi-
cantly enhances students’ professional competencies but also fosters their social responsibility and cultural 
innovation awareness.
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(3) Constructing a Dual-Empowerment Evaluation System for Collaborative Education

A robust and comprehensive evaluation system is vital to achieving the goals of collaborative aesthetic 
education. This system evaluates students' professional and social service capabilities across multiple dimen-
sions, such as social participation, cultural contribution, ecological sustainability, and community satisfaction, 
with special attention to their tangible contributions to cultural inheritance and innovation. By transcending 
traditional, single-dimensional evaluations focused only on professional skills, this system promotes more 
holistic and diversified educational outcomes. Its embedded feedback mechanism allows for dynamic adjust-
ments based on real-world results, ensuring that evaluations reflect students’ actual development trajectories 
and project impacts. Sichuan University’s “Literary and Art Vanguard” project offers a compelling model. 
The project recruits outstanding students from art ensembles and academic departments across campus to 
serve as aesthetic education volunteers and junior mentors under a project-based training model. The uni-
versity has innovatively established a dual-recognition system combining volunteer service hours with sec-
ond-class transcript credits. This mechanism integrates students' aesthetic service contributions into their 
overall competence assessments, forming a long-term incentive system. This dual-evaluation approach not 
only emphasizes professional development but also values social service contributions, achieving a seamless 
integration of education and public service and offering replicable experience for constructing a dual-empow-
erment evaluation framework.

4. Conclusion and Prospects

This paper has uncovered the internal mechanisms of collaborative education and proposed a feasible in-
tegration framework. The key conclusion is that effective implementation of collaborative education results 
from a deep interweaving of three dimensions: the embodiment of emotional engagement into social respon-
sibility, the power adjustment across multiple fields, and the institutional construction of communication 
pathways. First, the development of social responsibility through aesthetic education is confirmed to be a 
deeply embodied process. Its progression follows a pattern of “emotional resonance → embodied practice 
→ recognition of responsibility.” Emotional cultivation or theoretical instruction alone cannot spontaneously 
evolve into long-term responsibility. The key lies in creating situational and interactive aesthetic environ-
ments. Embodied experience and interaction with the environment provide the material and experiential 
foundation for transforming emotion into responsibility. Only through multisensory engagement and first-
hand action can students internalize abstract cultural and ethical values into personal life experiences, thereby 
transforming from aesthetic observers into socially responsible actors. Second, to move beyond superficial 
cooperation marked by mere physical integration of resources and realize value co-creation, this study con-
structs a three-dimensional adjustment framework for a “community of aesthetic education.” Through institu-
tional negotiation platforms and mutual recognition of aesthetic standards, the framework mediates between 
professional criteria and public expectations, and between cultural solemnity and aesthetic entertainment, en-
suring equal participation among all parties. By converting symbolic capital, it embeds local knowledge into 
academic discourse, rebuilding a shared foundation of cultural identity. Furthermore, through critical practic-
es, it guides students to address social issues artistically, encouraging the construction of responsibility within 
aesthetic deconstruction and fostering public value creation. This framework offers a practical mechanism for 
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transitioning from resource consumption to value symbiosis among multiple stakeholders. 

On this basis, the paper verifies a triadic path—resource sharing, curriculum co-creation, and dual-evalua-
tion—as an integrated system that provides institutional support for translating collaborative education from 
concept to practice. These pathways are interdependent and progressive, forming a complete action network 
for the gradual development of social responsibility. Ultimately, the research deepens our understanding of 
the essence of aesthetic education: under the lens of collaborative education, its core lies in the reconstruction 
of relationships. It surpasses the traditional scope of individual aesthetic cultivation by reconstructing rela-
tionships in knowledge transmission (from one-way instruction to bidirectional co-production), standard ne-
gotiation (from professional authority to multi-stakeholder co-construction), embodied experience (position-
ing physical presence as the foundation of transformation), and resource distribution (achieving fair flow of 
cultural capital through communicative rationality). Aesthetic education thereby becomes a vital link between 
individual growth and social harmony.

Future research may further explore the following directions: (1) conduct more refined quantitative analy-
ses of each stage within the “emotion-to-responsibility transformation” model; (2) compare the adaptability 
and innovativeness of collaborative mechanisms across different urban-rural and regional cultural contexts; 
and (3) closely examine institutional factors—such as policy support, funding mechanisms, and benefit distri-
bution—that influence the long-term viability of collaborative projects, thereby laying a solid foundation for 
cultivating aesthetically and socially responsible talents for national cultural advancement.
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